
 Educating a child is a positive act grounded in the optimistic belief that the future can be 
 better for that student and those they impact. At Still I Rise, when we say we want to 
 ‘Change the World’, this is Education’s role in that mission. 

 Our Model is tailored to each context, but at the heart of each of our sites are the Four 
 Pillars… 

 School is Home 

 Students spend so much of their young lives at a school, and it should therefore be set up 
 with the love and care it deserves - as a second home for them, a place where children 
 fulfill a valued stage of life beyond the merely preparatory. Fundamentally, our schools 
 should be somewhere its students are excited to be at, wishing they could stay longer. 

 Beauty tends to be a severely neglected notion in schooling around the world. Even 
 countries which highly value beauty in most aspects of their culture and lives tend to ignore 
 its benefits when they design a school. 

 Yet research shows us that the better a school looks, the more likely we are to feel good 
 being there, and the better our disposition to learn and thrive. And when students are 
 surrounded by beauty, they don’t want to leave. Our students love being in our schools, not 
 just because they live in camps or slums, but because they feel seen, appreciated and 
 welcome and therefore they learn better. 

 Still I Rise educational centers are  welcoming, comfortable and beautifully designed  in a 
 modern way with modular seating, ventilation and heating as required, good lighting and a 
 blend of furniture materials including natural wood. Local decorations are found 
 throughout, from the walls to the cushions. 
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 The Common Hall  is the beating heart of our school spaces. It is a place to relax and talk, 
 work in groups, sit alongside a teacher, play games, check the timetable etc. On the 
 comfortable sofas and chairs, or simply sitting on the ground,  educators and students 
 build bonds in an atmosphere of warmth and growth.  So much informal learning 
 happens here, particularly in soft skills. 

 The classrooms, laboratories and outdoor spaces  are flexible to the needs of their usage, 
 and are equipped to provide the students with a diverse and rich schooling. 

 Our  ‘Open-door policy’  is taken literally. Classroom doors are left open, reflecting that the 
 learning taking place is not confined to one area but part of the wider network we inhabit. 
 An abundant use of glass, such as around the school leader’s office, enhances this trait of 
 transparency. 

 Open space and sporting facilities  provide the arena to ensure students are kept in good 
 physical health, complimenting the  daily meals  we provide for nourishment. The natural 
 space is cherished too, with children exposed to the plants, trees and other natural features 
 around the school.  Our use of materials is sustainability-conscious  with places for 
 recycling and opportunities for natural interaction with ecology. 

 As all physicists know, space and time are intrinsically connected. Our  timetables  are 
 developed with the school and its resources in mind.  Breaks between classes and 
 extended periods of free roaming give the chance for each student to rest and be 
 purposeful  , whether that’s reading in the library, doing exercise, showing a teacher a 
 project, confiding in the counselor, or perhaps playing board games. Over time, the students 
 learn how to study, they learn how to express themselves, they learn independence as well 
 as how to form healthy social connections - all in the most natural way possible. 

 When a child feels cared for in a home, they invariably start to care for the home in return. 
 Our students develop a sense of pride and responsibility by taking care of the school 
 space  . They take turns to clean the classrooms and common areas. When ordinary 
 maintenance or a new coat of paint is required, they are involved. They help decorate the 
 spaces for special events such as Christmas or Eid. They help cultivate the plants and clear 
 up the outdoor spaces. They do so alongside all members of staff to show that caring is the 
 duty and privilege of all people. 
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 Student Centered 

 Still I Rise exists because of the students we serve. And so we place them at the heart of the 
 rationale and design of everything we do. We call this principle being  student-centered 
 and it should seep into every element of the Model. 

 The classroom should not be focused on the teacher’s distillation of knowledge, but instead 
 the student’s exploration of learning. So they may be set a fundamental question each 
 lesson, and have to use the available resources -- books, technology, each other, the teacher 
 -- to find an answer to that question, each forging a different path, according to their 
 individual experience, culture and sensibility. In the end, students share their findings, 
 coming to collectively answer the question posed, each bringing unique information and 
 perspectives to the community, resulting in polychromatic, rich and individualized learning. 

 This is a constructivist lesson. It is creativity, critical thinking and democracy - the opposite of 
 homogenization. The student-centered design of our classrooms fully reflects this, as well as 
 the values we teach along with the educational content. 

 Professional development is student-centered too,  as teachers must help build their 
 capacity to help the student grow in their needs. 

 Internships and partnerships with other organizations  are welcomed only if the students 
 will benefit from this interaction. 

 When we  seek funding or make choices in the community  , we should ask ourselves to 
 what extent does it exalt the student, rather than the brand or the educators. 

 We promote the  creativity, originality and individuality  of all students to find new ways to 
 solve real world problems and generate innovation  . 

 The  student voice  is respected.  Class representatives  (male and female) are elected by 
 their peers to lead discussions and activities with their classes and gather feedback and 
 ideas which they bring to meetings with teachers and school leadership, so that decisions 
 can be made with their input.  Codes of conduct  are also drawn up with the involvement of 
 each student body to incentivize the value of positive behavior. 

 The students are  involved in the recruitment of their own teachers  . They give their 
 feedback after a candidate teacher has finished a trial lesson at the school, with their 
 opinion added to that of the school leaders observing. And in the final interview, a 
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 representative student sits on the panel, contributing their own questions and adding their 
 opinion to deliberations. 

 We also periodically collect the  students’ evaluations  of the school, of key school events 
 and of their teachers in order to enhance our service. 

 Girls matter and boys matter! We select an  equal number of boys and girls  in our centers 
 and provide the same opportunities and facilities. There are  gender-focused activities  too: 
 we have girl and boy discussion groups (as well as mixed-sex sessions) about adolescent 
 issues. We support hygiene awareness. We overcome gender stereotypes, whether it's 
 encouraging female fearlessness and participation in science, sport and other traditionally 
 male-dominated activities, or developing in boys habits of conscientiousness and ownership 
 of household responsibilities. 

 The  selection of our students  is done extremely carefully. All Still I Rise educational centers 
 prioritize the most in-need  (for instance, those in the lowest income households, orphans, 
 obstructed access to education etc). We select students also to  reflect the composition of 
 communities in the area  : so refugees, internally displaced persons and local children are 
 proportionally represented in our schools, additionally to our equal gender split. In our 
 International Schools, we also take gradual steps to ensure that the students are well suited 
 for the environment of up to seven years of education with us. 

 Teacher = Mentor 

 In the zero sum game of many traditional schooling models, a teacher packed with 
 knowledge takes charge of a room of empty and ignorant students and proceeds to fill up 
 their minds through education, supposedly bringing the child to life with understanding, 
 but sapping the energy of the teacher in the process. At Still I Rise, we believe that both 
 teacher and student have something to contribute. They are both already "alive” and both 
 with things to learn, and education is actually a mutually beneficial exchange. 

 This requires us to fill the students’ home with educators with the humility, passion, mental 
 flexibility and human capacity to realize their role in this exchange. Listeners, carers, 
 protectors, explorers - it goes a lot further than just “teaching”. Being a mentor is about 
 being the role model which adolescents seek. And it is through this mentor-student 
 relationship that true innovation occurs, not through technology or infrastructure. 
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 To educate, a  teacher must first build an emotional connection with their student  . We 
 recruit  our teachers to have the soft skill capacity to do so. They are  passionate for others, 
 for knowledge and for life  - in essence, a grown child themselves. They act out of  curiosity 
 and humanity  and know how to encourage their pupils every day, through words and 
 gestures of  proximity, interest and care  . And through a carefully framed recruitment 
 process of interviews and practical tasks, we find and select those candidates who have the 
 hunger, energy and ambition to take their capacity for connection and raise the next 
 generation of bold leaders. 

 There are  set values  we expect from our staff as role models and instill in our students every 
 day inside and outside classrooms. These values emanate from local versions of a unified 
 school motto across our sites:  Ambition, Bravery, Care. Transparency  , based on open 
 communication and honesty, is an official value too. To the list of values in our International 
 Schools we also add the IB profile attributes:  inquiring, knowledgeable, thinking, 
 communicating, principled, open-minded, risk-taking, balanced and reflective  . 

 We quickly  learn the students’ names, and allow them to use our first names  . This 
 encourages a closer, informal bond to grow within the formal dynamic. We attempt to be 
 authoritative, not authoritarian. 

 Mentors are often described as being a ‘  guide on the side  ’ and this is another phrase which 
 we take literally. Our educators position themselves at the students’ side wherever they get 
 the chance: while working on a project in the classroom, on the carpet in the Common Hall, 
 at lunch, on stairs during breaks, during extra-curricular activities, on buses. 

 By being proximate, teachers are able to  build rapport, spotting opportunities for natural 
 learning moments and identifying instances of mental health difficulties or cases of 
 bullying  . Where necessary, students are referred to our  specialist full-time on-site school 
 counselors  who provide follow up support required. This is in addition to regular 1-1 sessions 
 where the student and counselor build trust and nurture psychological growth in a 
 specialist space we call ‘The Den’. 

 Educators develop the  positive classroom habits of mentors  . We try to use our voices less 
 than the students each class, and avoid self-indulgent monologues. Our voice is to ask 
 questions, to facilitate discussion among pupils, to introduce activities and to provide 
 instructions. Sentences and points are short. As much as possible, we let pupils express their 
 ideas and interact productively with each other. We avoid interrupting them. We try not to 
 fixate on giving answers, letting students find their own way there wherever possible. 
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 Students’ errors are addressed, but not shamed. We let students work through issues for 
 themselves and resolve their own problems as much as possible. During quarrels, the 
 teacher de-escalates tension but, where possible, allows the students to find constructive 
 dialogue and harmony for themselves. We understand that when new students arrive, they 
 may not yet have a complete understanding that the better-off take for granted, such as a 
 sense of respecting their own and others’ possessions. 

 All these mentorship techniques take the onus off the educator having to make 
 energy-consuming speeches and instead allow them to save their vitality for the appropriate 
 expression of their passion in the material. 

 The classroom space is conducive to this student-centered approach where the mentor is a 
 facilitator, rather than the protagonist. We are increasingly moving toward a classroom 
 design which is flexible. Dynamically laid out, it utilizes multiple seating formations, and 
 types of furniture, and fluid zones for research and collaborative discussions and projects in 
 groups of varying size. 

 Ultimately a teacher-mentor knows that their purpose is always as a support act to the 
 centered students, and that they must eventually let go.  All of the mentor’s focus and 
 energy is on the betterment of the human beings they step back from  . The minimum 
 expectation is to have  transformed the children’s ‘survivor brains’ into ‘learner brains’  , i.e. 
 to instill a mentality of feeling safe and motivated enough to absorb life and live it freely. 

 Global Thinking 

 We are all citizens of a multitude of communities, based on anything from geography and 
 ethnicity to hobbies and personalities. At Still I Rise,  Global Thinking is about students 
 appreciating that multiplicity, understanding and cherishing their own communities as 
 well as being curious and open-minded about others  . To do that, we cannot only ask 
 ‘What do I, or others, do?’ but deeper questions which explore the profundity of human 
 interconnection such as ‘Why do they do those things?’ and ‘How might these different 
 practices or groups of people be related?’... 

 Globalization and the technology revolution has meant that the capacity to search, parse, 
 evaluate and create is far more applicable than rote learning facts and regurgitating them. 
 Our International School is international because we recognise that one specific national 
 curriculum is not enough if young minds are to think beyond a singular glimpse of the 
 world: instead,  concept-driven and skill-based learning is prioritized  . These concepts and 
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 skills tend to be universal. Global-mindedness is as much about  learning the threads that 
 link us all together  as the differences between groups of people. All education is political, 
 and this is our politics. 

 To give an example of this concept-driven approach, we don’t teach European history from 
 the 10th century to the 13th century. We teach the concepts of epidemics, fundamentalisms, 
 war and peace. Students learn these concepts, re-elaborate them, create connections with 
 the past, present, their own lives, other countries and so on. We don't teach the capitals of 
 the world, we teach the concept of capital. We don't teach Julius Caesar, Charlemagne and 
 Hitler. We teach the concept of empire. It will then be up to the student to choose how to 
 acquire that concept, through the historical and geographical examples that most interest 
 them, building an individualized and effective path. 

 Facts of course are still important.  Precision and fundamental laws of nature must still be 
 learned and appreciated.  And a well trained memory is still of great value in the 21st 
 century. But for a student to learn something and for it to stick in their long-term memory, 
 they should learn  how each new piece of information connects to other information and 
 why that matters. Simply put, how will this be relevant to their lives?  This helps them to 
 genuinely understand and to care: the building blocks of proper, lasting learning. The 
 mentalities of lifelong learners  are cultivated at our schools. 

 We put into practice the  5 E’s Model  to provide a concrete format to Inquiry-Based Learning 
 throughout planning and delivery of classes. Students Engage, Explore, Explain, Elaborate 
 and Evaluate. 

 At our International Schools, the  International Baccalaureate  provides a framework which 
 structures much of our approach to being globally minded, through its requirements 
 including us engaging in  community service, conducting project based learning, being 
 interdisciplinary in approach and being bold in equipping students to face global 
 challenges  such as climate change and inequality. The philosophies and values of Still I Rise 
 and the IB have much in common, and in fact we see our affiliation with their 
 well-renowned pathway as an opportunity to supercharge our ambition to reach our mutual 
 goals, as well as potentially offer  globally-accepted qualifications  for our students to 
 obtain. 

 At Still I Rise, children quickly discover a diverse world. And we try to  provide and celebrate 
 diversity wherever possible  , aware that our students have been born into circumstances of 
 limited opportunity. One example is Jenga Pamoja, an annual festival at our school in 
 Nairobi. This is  a month of events for students to learn, understand and appreciate the 
 languages and cultures of all members of the school community through movie showings, 
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 drama, arts exhibitions and social gatherings and events. All the school community, 
 students, parents and team members are invited to school in order to share  more about 
 their own culture and discover others. 

 Diversity’s power is multiplied by  collaboration  . Teamwork is encouraged through sports, 
 projects, exercises, extracurricular pursuits, school house activities and performative events. 

 We encourage our students to be  proud  of the local and global citizens they discover in 
 themselves. When our time with each of them is over,  we hope they have confidence in 
 who they are and what they can achieve in the various communities to which they 
 belong  . 
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